In a report on School Based Programmes (2008) burnout was described as a debilitating psychological condition brought about by unrelieved work stress, resulting in depleted energy and emotional exhaustion, lowered resistance to illness, increased depersonalization in interpersonal relationships, increased dissatisfaction and pessimism and increased absenteeism and work inefficiency. In addition, student discipline is considered the critical aspect for teachers' exhaustion and the primary stress factor for teachers.
Teachers are more burned out when faced with greater numbers of students with behavior problems and learning disabilities. Student behavior is an increasing factor of stress, especially among secondary level teachers. A study found 10 specific student behaviors to be statistically significant contributors to teacher stress. They include: hostility towards the teacher, not paying attention during class, noisiness, lack of effort in class, coming to class unprepared, hyperactivity, breaking school rules, harming school property, hostility toward other students, and lack of interest in learning. Other burnout symptoms may include high absenteeism, lack of commitment, abnormal desire for vacations, low satisfaction, self-esteem, and an inability to take work seriously.
Another study explored burnout level of secondary school teachers with reference to demographic variables like age, gender, marital status and place of living in Aligarh district of Uttar Pradesh revealed that secondary school teachers have lower level of burnout in all three dimensions of burnout (emotional exhaustion, depersonalisation, and personal accomplishment). The study also found that secondary school teachers do not differ significantly on their level of burnout according to age, gender and marital status but they significantly differ according to their place of living.
An Integrative Approach to Burnout in Secondary School Teachers examined the main occupational stressors within the teaching profession found that students, teachers, parents, lawmakers seem to be rivaling for a place in the explanation of professional distress. A sample of some arguments in this domain include decreased student motivation, increased classroom conflict, student cultural diversity, changes in teacher-student interaction, displacement of educational responsibility from the parents towards the educational system, legal reforms and raising the age of compulsory schooling.
Further, a teacher has been used as the scapegoat responsible at least in part for the ills of the educational system. Demands like being a good teacher, educator and efficient psychologist able to integrate diversity and with ability to handle difficult situations efficiently has led to some of them to manifest marked feelings of emotional exhaustion, depersonalisation and a decreased feeling of competence. Student disruptive behaviour and attitudes (aggressions among students and against their teachers, vandalism, challenging the competence and professionalism of teachers) are occupational distress triggering factors. The difficulty in dealing with potentially conflictive situations (meeting the parents of conflictive students, maintaining discipline within the classroom, solving problems and student disruptive behaviour) and a perception of lack of support and consensus in disciplinary matters (parents, co-workers, supervisors) has also become one solid predictive argument in secondary school teacher burnout.
In Nigeria, the relationship between Academic burnout, Self-efficacy and Academic engagement among Nigerian college students was explored. Results showed that burnout was negatively related with academic engagement. The main sources of teacher stress stem from difficulty in maintaining classroom discipline, time pressures, workload demands, excessive change, being evaluated by others, challenging relationships with colleagues and poor working conditions. It was asserted that there is a significant relationship between occupational stressors and the stress experienced by teachers at high risk secondary schools in the Western Cape and that occupational stress is related to job satisfaction, job overload and job control
Theoretical Framework
The researcher used the Grand theory of burnout and the Persistent burnout theory to demonstrate that non-fulfillment of workers expectation and lack of adequate recreation facilities, poor infrastructure and excessive workload leads to burnout behavior that affects productivity. The Grand theory demonstrates teacher needs at the work place but does not adequately demonstrate how fatigue manifests and its influence on productivity hence the gap was addressed by the Persistent Burnout theory that explicitly demonstrates fatigue and its consequences.
RESEARCH METHODOLOGY
The study adopted a descriptive survey research design that combined both quantitative and qualitative research strategies. A descriptive survey is most appropriate for studying users' attitudes, values and beliefs (Sekaran, 2008; Orodho, 2005) . The research population of the study was drawn from public secondary schools in Bungoma South Sub-County that have posted Kenya Certificate of Secondary School Education (KCSE) results from the year 2012 to 2016. The population of interest for this study comprised 1 Sub-County Director of Education, 41 principals and 606 teachers in public secondary schools in Bungoma South Sub-County. Both purposive and stratified random sampling techniques were used to select the study participants. Purposive sampling technique was used because according to Kumar (1999) respondents are best suited to give information concerning the teachers' performance. Kombo (2006) asserts that purposive sampling ensures that those selected as participants are rich in the required information and knowledge of the study. Stratified random sampling technique is a process of selecting a sample by dividing a population into sub groups called strata (Mugenda and Mugenda 2003) and ensures proportionate representation of the population in the sample (Oso, 2005) . One (1) Sub-County Director of Education and twelve (12) principals were purposively sampled because they were considered key informants in this study. Stratified random sampling technique was used to sample one hundred and twenty one (121) teachers from twelve public secondary schools that had posted Kenya Certificate of Secondary Education results from 2012 to 2016. A total of one hundred and thirty four (134) respondents participated in the study. According to Kerlinger (2004) an ideal sample should consist of 10% to 30% of the target population. The study used three research instruments to collect data: document analysis guide, interview schedule for the SDOE and Principals and a questionnaire for teachers.
Before collecting the actual data, a pilot study was conducted in three secondary schools in Bungoma South Sub-County. Though there are different forms of research validity as specified by Cohen et al. (2007) the researcher used content validity to ascertain the instruments' validity since they (instruments) were developed by the researcher. To ensure validity, the instruments contained possible items that brought out facts about burnout behaviour and its influence on productivity of teachers. Test retest of the research instrument was used to realise a coefficient correlation of 0.81. The study employed both qualitative and quantitative research method to collect data. The data collected from the field was sorted, edited to correct any mistakes noted, classified and tabulated. The analysis of the collected data was done along the research objectives. This made it easy for the researcher to transcribe the data into themes, sub-themes and categories. Qualitative data was transcribed in themes, sub-themes and categories then reported in an on-going process. Quantitative data on the other hand was collected and analysed using simple descriptive statistics such as frequency counts, means, and percentages. Inferential statistics such as ANOVA at alpha = 0.05 and 95% confident interval were also used in data analysis to test the degree of variation on the statements that were posed to respondents.
RESULTS AND DISCUSSION
The study sought to find out the psychological influence of burnout behavior on productivity of secondary school teachers. The quantitative data were analyzed with the help of a computer software namely Statistical Package for Social Sciences (SPSS) windows version 17.0.
The subsequent sections present the findings of the study according to the research question: What is the psychological influence of burnout behaviour on productivity of secondary school teachers in Bungoma South Sub-County? To help the researcher to draw valid conclusions in line with the research questions, analysis of variance (ANOVA)was performed at alpha = 0.05 level and 95% confident interval on the statements that were used to collect both qualitative and quantitative data.
The researcher sought to determine the psychological influence of burnout behaviour on productivity using the research question. What is the psychological influence of burnout behaviour on productivity of secondary school teachers in Bungoma South Sub-County? Respondents were asked to indicate their level of agreement to six statements that were provided as shown in Table 1 . From the study results majority (82.3%) of the respondents indicated that they deal with emotional problems very calmly. This is represented by33.3% who strongly agreed and 49.0% agreed. Dealing with emotional problems calmly contributes positively to teachers' productivity. On the contrary, 6.3% were undecided, 3.5%disagreed while 8.3% strongly disagreed. Under normal circumstances, good results are posted when students and colleagues problems are dealt with effectively. 33.3% respondents strongly agreed that they deal effectively with problems of students and/or colleagues. This was affirmed by 53.1%. However 5.2% were undecided, 4.2% disagreed and 1.0% strongly disagreed. When students' problems are not dealt with effectively by the teachers, their performance is likely to be affected. This in effect impacts negatively on the teachers' productivity since the measure is the students' academic performance at the end of form four.
Table1. Distribution of Respondents on the Psychological Influence of Burnout Behaviour on Productivity of Teachers
Respondents were further asked to comment on whether scary teachers' behavior is likely to affect learning. 10.4% agreed, 3.1% strongly agreed, 2.1% were undecided, 38.5% disagreed and 45.8%strongly disagreed that sometimes their behavior scares student. The results support those of Taheri et.al(2012) in a study conducted in Isfahan that revealed frustration as one of the ways in which burnout manifests itself and the statement by Smith, Sarason and Sarason, (1982) that; frustration causes emotional exhaustion in excellent performers who eventually lose enthusiasm and concern for their jobs. Further, these results were consistent with results reported by Ndugu (2014) who concluded that attitude is a teacher quality factor that significantly affects teacher productivity.
Analysis of Variance on the Psychological Influence of Burnout Behavior on Productivity of Teachers
An analysis of variance (ANOVA) at alpha = 0.05 level and 95% confident interval was performed to test the degree of variation on various statement that were used by the researcher to determine the psychological influence of burnout behaviour on productivity of teachers. The statements include; I feel emotionally drained from my work, I feel tired when I get up in the morning and have to face another day at work, I feel frustrated by my job, as a teacher I deal with emotional problems very calmly, I deal effectively with the problems of students and/or colleagues and sometimes my behavior scares students and the results are as indicated in Table 2 Table2 Study findings in Table 2 revealed that there is no significant degree of variation in the statements that were used since the P-value of 0.032209 in the columns is less than alpha 0.05 level under the confidence interval of 95%. Therefore, there is a positive psychological influence of burnout behavior on productivity of teachers.
Influence of Teachers' Work on other People's Lives
The study further sought to establish whether the work of secondary school teachers has an influence on other peoples' lives and findings presented in figure 1.
Figure1. Distribution of Respondents on Teachers' Work and its Influence on other People's Lives
Findings in figure 1 `indicate that 94.8% of the respondents agreed that their work has an influence on other people's lives. 44(45.8%) indicated that their work as teachers influenced other people's lives to some extent whereas 46(49.0%) indicated that it was to a greater extent. However a minority of 5(5.2%) did not respond. All professions whether formal by going through formal education up to the highest level in formal learning institutions or informal learning through observation, imitating and intuition stem from a teacher. Therefore the contribution a secondary school teacher makes in one's life cannot go unnoticed.
On interviewing the school principals to comment on the psychological influence of burnout behaviour on productivity of teachers in schools bore the following results include; teachers who have served for long under Board of Management hoping to be employed. The long service, coupled with not being rewarded accordingly makes them lose interest in their work. The enthusiasm, vigor and energy to teach go down. They resort to use of drugs, drinking alcohol, smoking and absenteeism (Principal 001, 002, 004, 006, and 010). This is a clear indication of burnout behaviour which in effect affects the teachers' productivity.
The principals further indicated that; Parents use teachers as the scapegoat responsible at least in part for poor Kenya Certificate of Secondary (KCSE) results of students. Lack of appreciation from the parents for the efforts teachers put in to ensure that learning takes place and good results posted is frustrating. Teachers are lashed for poor student performance despite the fact that some students come in with very low marks and are not consistent in class attendance. 7(58.3%) indicated that lack of appreciation from parents works negatively on teachers productivity since their efforts to perform is not realized (Principal 001, 004, 006, 008, 009, 010 and 012, 2017).
To confirm the psychological influence of burnout behaviour on the productivity of teachers, the researcher sought the opinion of the SDOE, (2017) who sat upright, and looking at me said, "Madam, teachers have no time for relaxation or recreation. They are too busy running up and down to ensure that they achieve their targets. This makes them fatigued and frustrated in effect lowering their productivity".
The findings support Smith, Sarason and Sarason (1982) who postulates that frustration in excellent performers causes emotional exhaustion, loss of enthusiasm and concern for their jobs; Shaufeli, (2006) and López et.al (2008) indicated that discrepancy between professionals' efforts and the rewards the professionals receive in recognition and gratitude triggers burnout and Shaufeli, Leiter and Maslach (2008) stated that insufficient opportunities to rest and regenerate depleted energy aggravate the exhausting impact of demands/resource imbalances.
CONCLUSIONS
From the study findings presented, it was concluded that there is a moderate psychological influence of burnout behaviour on teachers' productivity. Based on the findings, the study recommends the following measures that would go a long way in curbing the psychological influence of burnout behavior on productivity of secondary school teachers hence enhanced teachers' productivity. To avoid fatigue due to overstaying of teachers in one school and in the same grade, the government should programme a suitable movement of teachers to different schools and grades after a given period. Secondly, parents must be obligated to play their role by paying the mandatory school fees on time so that students are not send away to collect fees. This will enable teachers to cover the syllabus in good time. Thirdly the school management should engage parents to appreciate the capabilities of their children so that they do not put unrealistic demands on the teachers. Some parents expect too high grades beyond the ability of their children.
